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Purpose of the Study
The purpose of this study is to examine the attendance patterns of
members of the sophomore class at Booker T. Washington High School during
the first forty-five days of the semester and conpare them to the second
forty-five days of the semester in regards to age, sex, grade point
average, discipline problems and reasons or absenteeism. The school term
is divided into two forty-five day attendance periods.
At the high school level one of the most critical years of
attendance is the sophcmore year. The majority of the students in the
sophomore class reach the age of 16 which is the age in the State of
Georgia vdiere conpulsory school attendance laws are no longer enforced.
This is also the time of greater self awareness of the student and his
attention is easily focused on human sexuality, part-time enployment,
semi-independence, courtship, obtaining driving license, drugs and
alcohol.
Metholodogy
The study was a census of intangible survey using the entire
sophomore class consisting of 346 students. The total group was used so
that any generalizations made from the results would be totally valid.
The data used in this study came from three soinrces, the attendance
cards, the permanent records, and the school discipline files.
In order to analyze the data the following procedures were used: a
t-Test, a regression analysis, a correlation matrix and a rotated factor
matrix.
On the basis of the Statistically treatment of the data utilized in
this study, the following conclusions were drawn:
1. There was a statistically significant difference in the
attendance habits of the students during the first forty five
days viien compared to the second forty-five days. Students were
absent twice as many times during the second forty-five days in
coEoparison with the first forty-five days.
2. Actual number of days that students were absent during the
second forty-five days can be explained more by number of days
students were absent during the first forty-five days and reason
two than by sex, discipline, grade point average and Reason 1.
3. There was a positive correlation between actual number of days
students were absent during the second forty-five days and
discipline, age. Reason 1 and Reason 2, and a negative
correlation between actual days absent during the second forty-
five days and grade point average and sex.
4. Certain of the variables of actual days absent during the first
forty-five days. Reasons 1 and 2, sex, discipline, grade point
average, and age have a closer relationship with actual days
absent during the second forty-five days and were placed in
factors.
Based on the aforementioned findings/conclusions the following
recommendations were suggested for future research:
1. It is recommended that additional studies utilizing larger
populations with additional variables be conducted to replicate
this research. Students from other grade levels should be used
to explain the scope of this study.
2. Absenteeism is a problem that is noticeable on local, state, and
national levels. Additional field studies are needed to better
understand the reasons for continual growth of this problem.
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3. Since the independent variables analyzed in this study (sex,
age, grade point average, discipline problems. Reason 1, Reason
2) related significantly to absenteeism atten^Jts should be made
to try to Identify additional variables that may be more
statistically significantly related to absenteeism because other
variables may be found to be stronger. Predictors of
absenteeism.
4. It is recanmended that educational administrators keep abreast
of the literature on absenteeism in order to provide
correct!ve/preventive measures vdien warranted.
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While poor school attendance has always been a problem for educators
it has become more significant in recent years because of the rise in the
level of student absenteeism (Sharpies, 1979).
As pointed out in the 11th annual Gallup Poll, absenteeism is a
national growing problem in many schools. The poll asked parents to
respond to a question regarding the number of days that they thought that
their children had been absent, viiether their children were absent
without them knowing, and if the school pronptly notified them about the
absence. The poll indicated about 56.0 percent of the parents felt that
their children would miss between 0-5 days, 53.0 percent indicated that
it was possible for their children to be absent without their knowledge
and on the final question 57.0 percent of these asked indicated that when
their children are absent the school promptly lets them know (Gallup,
1979).
The judicious management of pupil attendance at a high school is one
of the significant challenges to the leadership of the principal and his
staff. The question of what is wise management of attendance is a value
judgement. What is defined as good attendance in a particular school
situation is a result of the philosophy of the school and the accepted
patterns of living in the local community vMch the school serves.
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In Georgia, attendance has always been of interest from the
Governor's office down to the local cannunity.
On July 1, 1986 the Quality Basic Education Act (QBE) was enacted
into law marking the start of the most dramatic public education reform
in the state's history.
QBE includes recommendations of Governor Joe Frank Harris' Education
Review Commission and was passed unanimously by the 1985 Georgia
Legislature to replace the Adequate Program for Education in Georgia
Act. In 1986 the legislature appropriated more than $2 billion dollars
for public elementary and secondary education, and viirtually all of these
funds will be used to inclement programs specified in QBE of vdiich school
attendance is a chief issue (Ga. Department of Education 1986).
In an article written by Denton (1987) attention is called to the
drop out problem in the state of Georgia. He points out that one third
of today's 18 year olds have not completed high school and that the state
has a 36 percent dropout rate vMch places it fifth among the 50 states.
The report fuThdner indicates that with the increased enphasis on
technology and so many of the students failing to conplete minimum
educational requirements, the consequences are becoming more serious as
we will face a higher crime rate, longer welfare lines and more economic
stagnation.
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Denton states that the leading caiises for the dropout are family,
social and economic status, and many students following the footsteps of
their poorly educated parents. We are also reminded that the school also
contributes to the dropout problem by not taking into consideration the
special needs of low inccxne and minority groups, those making up the bulk
of the dropout population.
In the way of hope, Denton points to the School Dropout Demonstration
and Assistance Act that was introduced in the U.S. Senate in January, a
five person committee in the State House and local efforts supported by
the Ford Foundation in assisting a school community collaborative program
to address the needs of dropouts. He notes also that the Atlanta Public
Schools' staff is researching the problem, seeking to influence policy
and legislative aspects of the issue and searching for ways to inclement
systemwide changes.
It will indeed take such efforts and day to day awareness at the
local school to increase students' concern for the need to be regular
school attenders.
Statement of the Problem
It is intended that in this study, the researcher will examine the
attendance patterns of members of the sophomore class at the Booker T.
Washington High School during the first forty-five days of the semester
and compare them to the second forty-five days of the semester in regards
to age, sex, grade point average, discipline problems and reasons for
3
absenteeism. The school term is divided into two forty-five day
attendance periods.
At the high school level, one of the most critical years of
attendance is the sophomore year. The majority of the students in the
sophomore class reach the age of 16 which is the age in the State of
Georgia where coii5)ulsory school attendance laws are no longer enforced.
Tnis is also the time of greater self awareness of the student and his
attention is easily focused on human sexuality, part-time en^iloyment,
semi-independence, courtship, obtaining driver's license, drugs and
alcohol.
This age group will continue to offer challenges to the schools to
become more effective in their holding powers and to do all that is
possible to help guide the sophomore learners into directions that would
lead them into areas of high productivity and achievement in their lives.
Research Questions
This study will answer the following research questions:
1. What are the overall attendance habits of the sophomore class at
Booker T. Washington High School during the first semester?
2. What are the aspects of their attendance according to age, sex,
discipline problems, and grade point average?
3. What reasons are given by the students or their parents for
non-attendance, and how do they vary during the semester
according to age, sex, discipline problems and grade point
average?
4. Does non-attendance vary during the two forty-five day periods?
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5. Is there a relationship between the grade point average, sex and
attendance and reasons for absences?
6. Is there a relationship between discipline problems and
attendance?
7. Is there a statistical significant difference in the attendance
habits of students during the first forty-five days vhen compared
with the second forty-five days?
Limitations of the Study
In this study the researcher will be limiting the investigation to
school attendance of sophomores at the Booker T. Washington High School
during the first forty-five days and the second forty-five days of the
semester as the dependent variables. As independent variables the
investigator will be looking at the effect that sex, grade point average,
age, reasons, and discipline problems have on school attendance. A total
of 346 students will be used in a census survey.
Significance of the Study
Research in the field points clearly in the direction of inproving
student attendance. Many of the studies place a tremendous responsibi¬
lity on the school principal to provide a style of leadership that would
be encouraging to students and teachers as they attend daily. The data
also shows that several schools report the nvmber of pipils who were
present from different portions of the semester but not many of them
correlate the data with facts concerning success in school work, and even
fewer of the studies present programs for improving the attendance.
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In this report, the investigator will show correlations for
attendance with age, sex discipline problems, grade point average and
reasons, additionally, recommendations will be made to effectively
inqirove the attendance habits of students.
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CHAPTER II
REVIEW OF THE UTERATURE
The review of the related literature revealed limited information on
studies conducted about causes for non-attendance. It also revealed
limited studies reflecting the effect of sex and age on non-attendance.
Tnere were a considerable nucober of studies dealing with the variables of
grade point average, and discipline problems. The need for directions in
improving student attendance suggested the need for additional work in
this area.
The purpose of this chapter was to review the literature relating to
factors vhich affect school absenteeism in students. Ihe studies
reviewed were divided into five sections: (1) Grade point average, (2)
Age 8e Sex, (3) Discipline, (4) Reasons for Absenteeism (5) Attendance.
Grade Point Average
Will Stephens Jones (1982) conducted a study to con^jare the
relationship of adequate attendance and inadequate attendance to grade
point average.
The study was limited to 2000 randomly selected ninth grade students
from forty large Texas High schools. The data revealed that the grade
point averages for students with adequate attendance was 2.45 while the
mean for students with inadequate attendance was 1.24. The value showed
significance above the .001 level.
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Aiequate attending females had a .223 higher grade point average then
their male counterparts. Ihe value showed statistical significance at
the .01 level. Females with inadequate attendance also showed a slightly
higher mean grade point average than males, but the value was not
significant.
Frank H. Wilson (1976) in a study dealing with parental involvement
with their children on the junior high level as the dependent variable
and rate of attendance and grade point average as independent variables
found that differences in parental involvement are related to high and
low achievement among children. Analysis of the data showed a
relationship between parental involvement and student achievement.
However no conclusion could be made on the basis of the demonstrated
relationship that if parents got involved with their children's education
the child's grade point average would go up.
Age and Sex
Richard Watson Cooper (1923) conducted a study to investigate Negro
School attendance in Delaware to discover the relationships of sex, age
and grade of students as it relates to attendance. He found that girls
almost invariably take and hold a higher promotion percentage, a better
attendance average, and a more nearly normal age-grade distribution of
pupils than do male students. Girls start better at 6 years of age,
attend better the first year, are promoted in larger proportion and have
a much higher percentage ahead of grade at 7 and 8 years of age than do
male students.
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Cooper goes on to say that various explanations are suggested. Some
insist that the nature of the girl is in her favor; others that wanen
teachers favor the sex; and others that our school curriculum is better
adjusted to the needs of female then male students.
In relationship to age. Cooper points out that age can hardly be
thought of as a cause of non-attendance at school and, perhaps, should
not be spoken of as a factor in attendance and non-attendance; but the
age of a child is a fundamental condition of attendance which largely
determines how other factors operate to effect good attendance and
irregular attendance.
Cooper's study further showed that attendance variations acccai^janying
age are seriously affected by the grade relation of the pupil. In
general, he stated, pi5)ils behind in grade attend fewer days than pupils
in grades normal for their age. The farther behind, the fewer the nmriber
of days they attend. It is not clear how much, if any, of the decrease
in attendance acconpanying the increasing degree of over ageness may be
due to the direct or indirect influence of failure in school task or of
the disgrace of over ageness. Additionally, Cooper was not clear on how
much the poor attendance of pupils who have always attended poorly and
vho, by failing to advance, finally conpose the bulk of pupils far
over-age for the grades they are in.
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Discipline
Albert Williams (1976) discovered that achievement for disciplinary
problem student can occur in spite of irregular attendance as measured by
standardized tests, however, it seems evident that irregular attendance
affected academic achievement as measured by teachers grades. Irregular
attendance tends to affect achievement as measured by teacher grades for
both non-problem students and disciplinary problem students. Ife further
found that students vdio were classified as disciplinary problems achieved
significantly low academically and had a higher rate of absences than
nonproblem students.
Joseph Albert (1976) in a study comparing changes in attendance,
grade point average, discipline referrals and self concept between tenth
grade students who were in short-term counseling and tenth grade students
vAiose parents were in short-term counseling found some interesting
results.
The study sought to determine if short-term group counseling on
parents and on students could indirectly or directly in5)rove daily
attendance, grade point average, self concept and the reduction of
discipline referrals in high school tenth graders. The hypotheses stated
that there would be no significant difference between students indirectly
counseled by their parents being in groxjp counseling, students directly
counseled, and students who were not counseled either directly or
indirectly.
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To test the hypotheses the data were analyzed by analysis variance.
The results indicated that short-term group counseling on parents and on
students does not significantly in^jrove daily attendance, grade point
average, self concept, (counseling on students excepted) and positive
behavior in high school tenth graders.
In a study done by Barbara Zakrajsek (1984) to determine the
relationship of positive teacher behavior as seen in the Positive
Attitude Toward Learning Project with student attendance, grade point
average and discipline problems, it was discovered that the students with
positive attitudes tended to display higher grade point averages, higher
attendance rates and fewer and less severe discipline problems.
Reasons for Absence
Sharpies (1979) points out that the most obvious reason for absences
was due to physical illness. He fujrther states that the normal absentee
rate for health reasons is 7 to 9 school days in a school year; and that
normal illness accomts for an average absenteeism rate of 4 to 5 percent.
A second reason given for absence is parental excused absences. In
these situations lack of attendance may be due to economic necessity—
girls may be kept home to assist mother with housework; boys to assist in
family business and still others may be taken out to accon5)any the family
on vacations or special trips during the school year.
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Aaother reason canmonly offered for school absenteeism is truancy,
vdiich is viewed as absent without parents knowledge or consent. Truancy
itself may be recipitated by a variety of factors. Anong these
contributors to truancy, dissatisfaction with school appears to be
considerably iaportant. Sharpies also points out that the school may not
appear to be offering to the student "the things that are relevant to the
life he is going to lead." Other causes of absenteeism which have been
considered are: the natural stresses of adolescence, parental and home
difficulties, the relationship between teacher and student, and the
location of the school.
Attendance
Francis J. Murphy (1975) found that students with chronic attendance
who received group counseling had significantly fewer absences than
non-counseled students at the .01 level.
Andrew Kanar (1976) conducted a study to determine the extent of the
influence of a mother's knowledge of their children's interest on school
attendance. He found that most mothers have accurate perceptions of
their children's interest and that mother's perception of their
children's interest area, whether accurate or inaccurate, have no
significant effect on their children's academic achievement,
participation in extra curricular activities or attendance in school.
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Paul D. Frank (1985) conducted a study to see the relationship
between attendance program features and truancy reduction among secondary
students, and to determine vdiich features led to good and vMch led to
poor student attendance patterns.
He found that the use of counseling, stimulus (curricular) change,
punishment and rewards were the four main program features identified.
Schools that employed reward and counseling strategies experienced
statistically significant decreases in daily truancy according to the
instrument used and according to partial correlation analyses. Stimulus
change features, however, led to statistically significant increase in
truancy. Punishment was enployed in varying degrees and showed no
association with attendance program success of failure.
James H. Van Sciver (1985) conducted an investigation to determine
the effects of positive attendance intervention program on tenth grade
student attendance.
This study analyzed the differences in attendance patterns of a
control group and an experimental group of tenth grade students attending
a public high school in a rural county in Southeastern Maryland. The
control group attended during the 1983-84 school year did not receive the
intervention. The experimental group and the entire tenth grade
attending during the 1984-85 school year received the intervention. The
intervention was composed of a letter explaining the program, which was
mailed to students' parents at the beginning of the school year and an
assembly vMch explained the program to all tenth graders. A series of
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issuing of T shirts to perfect attenders, press releases, letters from
the principal and phone calls from the principal were key factors in this
program. This intervention resulted in inproved attendance patterns for
the tenth grade students in the experimental group. These findings
implied that school officials should re-examine their approaches to
inproving attendance and consider an active and positive approach.
According to Robert L. Curruthers (1980) the Ellison High School in
Kileen Texas opened for 2,400 students in grades 9-12 in 1978 with the
best attendance rate in the entire district during its first year of
operation becaiose school officials established different attendance
policies.
The attendance policy at Ellison High School can be summarized as
follows: credits toward graduation will be with held for any course in
which the student has been excessively absent. The attendance policy is
based on the notion that the student vho attends school regularly derives
the maximum benefits frcan he instructional program. Students with good
attendance records generally achieve higher grades, enjoy school more,
and are more employable after leaving high school. The policy also
forced students to accept responsibility for their own attendance.
According to this study, with holding credits for excessive absences
has worked well for Ellison High School, and it is anticipated that the
attendance policy will become more effective in the future as students
begin to realize its full effects.
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Sunmary
On the vtole the literature consistently showed a relationship of
grade point average, sex and age to attendance. Disciplinary problem
students did not appear to have a negative inpact on attendance and




The review of literature relating to school attendance strongly
supports the notion that there is a high correlation between good school
attendance and success in the future endeavors one faces. If a student
is not in school he cannot learn. The literature also suggests that
schools use a positive and reward approach in iE5)roving attendance as
opposed to using negative influences and punishment.
Theory
There is a difference in attendance patterns of students during the
first forty-five days of the sanester when compared to the second
forty-five days of the semester in relationship to sex, age, grade point
average, discipline problems and reasons for absence.
The Model
Figure 1. Relationships Among the Variables
The variables are shown in the following model for the purpose of
examining relationships and generating h3^theses.
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Actual times absent first
forty-five days (Absence 1)
Actual times absent second
forty-five days (Absence 2)
Definition of Variables
(Independent Variables)
1. Sex is considered in terms of male and female. Ihe male sex is
assigned 1 and the female sex is assigned 2.
2. Age refers to the chronological number of years that a person has
lived. The range of ages of the students in this study was from






21 - above 53.Grade Point Average refers to the cumulative average of a student
as it relates to his academic development. The following
scale and values were assigned.
Grade Point Average
4 00 - 3.50 7
3.49 - 3.00 6
2.99 - 2.50 5
2.49 - 2.00 4
1.99 - 1.50 3
1.49 - 1.00 2
.99 - Below 14.Discipline refers to the degree of order vMch one observes in
the behavior of a student and the number of times he/she was
placed in the In-School Suspension Program or the After School















5. Reasons for absences refer to the excuses offered by students and
parents for absenteeism during the first 45 days and the second




6 Death In Family
5 Excused Absence
4 Unable to Determine
3 Unexcused Absence
2 Refused to Bring Excuse
1 Truance
Dependent Variables
1. Absence 1 refers to the actual number of days that a student was
absent during the first 45 days of the semester.
2. Absence 2 refers to the actual number of days that a student was









Consistent attendance in-school is iiqnortant if education is to have
maximum benefit for the individual and for society. School administra¬
tors have always encouraged a high rate of attendance, and canpulsory
attendance laws in every state required it except under unusual
circumstances (Burrup, 1962).
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Recent developments in the last few years in school finance laws have
tended to increase the incentive for the school to keep its students in
regular attendance. The allocation of the state funds to equalize the
financing of education at the local level is determined in many states on
an average daily attendance basis. While the amount of state funds
appropriated for local school districts was once determined in most
states on the basis of census lists, the majority now measure such need
in terms of average daily attendance.
As illustrated in Figure 1. the independent variables of sex, age,
grade point average, discipline problems, and reasons for absences will
have a direct relationship on the dependent variables of Absence 1 and
Absence 2.
Sex may be explained by grade point average, discipline, age. Absence
1 and 2 and reasons 1 and 2. Using these variables we will be able to
determine the level of variability according to the males and females.
Cooper (1923) pointed out that girls almost invariably take and hold
a higher promotion percentage, a better attendance average and a more
normal age-grade distribution of pupils than do male students. Various
explanations are given, some say the nature of the girl is in her favor,
others say that women teachers favor the sex and others that our school
curriculum is better adjusted to the needs of female than male students.
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Age can be explained by grade point average, discipline, sex Absence
1 and 2 and Reasons 1 and 2, as it relates to the overall attendance.
Using these variables along with the range of ages we will be able to
determine the impact that age plays on attendance.
Cooper suggests that pupils behind in grade attend fewer days than
pupils in grades normal for their age. The farther they are behind, the
fewer the number of days they attend.
Grade Point Average can be explained by discipline, sex, age.
Absences 1 and 2 and Reasons 1 and 2. Grade point average can be
explained more by Absence 2 and discipline than any other variables as it
relates to attendance.
As far as attendance and grade point average is concerned, Jones
(1982) reports that the grade point average for students with adequate
attendance is 2.45 vMle the mean for grade point averages of those with
inadequate attendance is 1.24. The value showed significance above the
.001 level. He further reports that adequate attending females had a
.223 higher grade point average than their male counterparts.
The theory of achievement motivation is one of a class of theories
vMch attribute the strength of a tendency to undertake some activity to
the cognitive expectation that the activity will produce certain
consequences and the attractiveness of the consequence to the individual
(Atkinson, 1923). The theory refers, specifically, to a very important
but limited domain of behavior, namely, achievement-oriented activity.
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ievement-oriented activity is activity undertaken by an individual
b the expectation that his performance will be evaluated in terms of
e standard of excellence. It is presumed that any situation vdiich
sents a challenge to achieve, by arousing any expectancy that action
1 lead to success, must also pose the threat of failure by arousing an
ectancy that action may lead to failure. Thxas achievement oriented
ivity is always influenced by the resultant of a conflict between two
osed tendencies, the tendency to achieve success and the tendency to
id failure.
In an effort to in^irove achievement and increase student grade point
rages the school's curriculum must be one that is relevant and meets
i needs of students. According to Dewey (Hass, 1977) the aim of
cation is growth or development both intellectual and moral. Ethical
[ psychological principals can aid the school in the greatest of all
istructions—the building of a free and powerful character. Only
iwledge of the order and connection of the stages in psychological
'elopment can insure this. Education is the work of supplying the
iditions which will enable the psychological functions to mature in the
est and fullest manner.
Discipline can be explained by sex, age, grade point average. Absence
Absence 2 and Reasons 1 and 2 as it relates to attendance. Within the
y nature of discipline is the feeling by the student that if I have a
r grade point average I am likely to conduct violence in the classroom
:ause of the desire to stop the learning process that is creating
i/her as an equal. The disciplinary student wants to stop the other
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students frcm learning and he wishes to stop the system that is giving
him the low grades. The grades that are issued to the disciplinary
student create a conparison that makes him feel bad.
William (1976) discovered that achievement for disciplinary students
can occur in spite of irregular attendance as measured by standardized
tests, however, he indicated that irregular attendance affected academic
achievement as measured by teachers' grades.
Albert (1976) in a study con^saring changes in attendance, grade point
average, discipline referrals and self concept between tenth grade
students who were in short-term counseling, and tenth grade students
viiose parents were in short-term counseling, discovered that short-term
group counseling on parents and on students does not significantly
improve daily attendance, grade point average, self concept, (Counseling
on students excepted) and positive behavior in high school tenth graders.
Zakrajsek (1984) in determining the relationship of positive teacher
behavior with attendance, grade point average and discipline problems
discovered that students with positive attitudes tended to display higher
grade point averages, higher attendance rates, and fewer and less
disciplinary problems.
A formulation by the late Kurt Lewin (Webster, 1984) says much to
those of us responsible for the behavior of others. This formulation or
equation stresses the importance of viewing behavior frcm an interac¬
tional point of view. Behavior, for Lewin, must always be seen as
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a function or product of the interaction between the personality
structxjre of an individual and the particular environment in vMch he
functions. Lewin says that:
B=f(P E)
This equation says to the educator that an act of student behavior
must be viewed as the product of the interaction of the actor's
personality structure and the particular environment (human and physical)
in which that behavior takes place. Lewin warns, it would seem, against
paying exclusive attention to isolated acts of malbehavior only. This
advice does not mean that restrictive action should not be taken against
certain undesirable behaviors. Instead, vdien we seek to understand and
to help students overcome serious behavior problems, it is necessary that
we give attention to those three factors enumerated by Lewin-namely,
personality, environment, and behavior.
A teacher vho sends the constantly hostile and insulting boy to the
office may successfully suppress that particular behavior for the moment
and achieve the kind of classroom order he desires. However, without
considering and understanding those extra behavioral factors listed
above, the teacher cannot gain the needed information and insights that
may be required in planning a strategy to permanently extinguish the
undesirable student behavior.
According to most of the literature that has been reviewed, we may
assume that discipline problems and attendance problems are people
23
problems. Hius a behavior-oriented approach utilizing A. H. Maslow's
hierarchy of basic human needs, provides a useful vehicle for principals
and teachers to meet students' essential needs.
Maslow's model contends that there are six interrelated basic needs:
physiological; safety and security; love and affiliation; esteem;
knowledge and understanding; and self actualization. His thesis
maintains that as lower-order needs are satisfied - physiological needs
such as food, water and shelter - higher-order needs appear. Further
these higher-order needs appear in an orderly and predictable manner
(Lippett, 1982).
Students have a right to be educated in an environment that is free
from common safety hazards, that provides adequate sanitary facilities,
that maintain appropriate heating and cooling levels and sufficient
light, and that offers a reasonable degree of privacy.
The principal must also insure that adequate space is provided for
instructional activities and physical development.
Teachers, students and administrators should jointly review rules and
regulations periodically and revise or delete statutes vten merited.
Meaningful rules and regulations, clearly stated, adhere to, and
developed with adequate student representation, not only foster moral but
provide students witii a sense of responsibility and pride in their school.
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Sttidents need to see themselves as persons of dignity, possessing
ideas of value that are not only acknowledged but more iiqxjrtantly, put
into action. Students held in esteem generate a feeling of pride in
their school.
Hie highest-order, the need to self actualize, stands at the pinnacle
of personal development, it is the need for students to become everything
that he can become. The need for a student to constantly mature, that
is, to develop and acquire new knowledge, attitudes and skills, no matter
how small the degree, it is innate and is, in fact, mandatory if students
are to better themselves.
Reasons for absence may be explained by grade point average,
discipline, sex, age and Absence 1 and Absence 2. Using these variables
we are able to determine the various reasons given for absences according
to different students.
Sharpies (1979) discovered that the most obvious reason for absence
is illness and this is followed by parental excused absences that may be
either for econcanic reasons or personal enrichment experiences.
Additionally, truancy, absent without parent's knowledge, also accounts
for a very high percentage of the days that students miss school.
In regards to Absence 1 the variations can be explained by the
variations in sex, age, grade point average, discipline and Reasons 1 and
2.
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^sence 2 can be explaiined more by Absence 1 than the other
variables, sex, age, grade point average, discipline problems and Reasons
1 and 2.
One of the most valuable opinions concerning the in^xjrtance of school
attendance is by J. W. Davis, relating to conditions in New York City.
Although he does not place in evidence statistical data or statistical
con^jutations to any extent, nevertheless, opinions and suggestions coming
from a man of his wide and keen observations are worth careful
consideration.
Seme of his most significant statements follow:
"The education of a child extends over many years. If it
could be confined to a few, conpulsory laws mi^t be unneces¬
sary. It is the length of the educational process vdiich
obscures the ill effects of irregular attendance. Not
strangely, therefore, other demands may appear more peremptory
than school attendance. The parent, and much more so the child,
find it difficult to- realize the serious results that come from
internetting attendance.
Backed by sanctions of law, cvistoms, current ideas and
opinions, he keeps -vivid, by the mere fact of his presence and
his demand for an explanation, the importance of the habit of
regularity, so that with the passage of time it becomes more
deeply iniedded in each succeeding generation. Truancy - the
habit of non-attendance begins almost invariably with small
irregularities.” (Ziegler, 1928).
George D. Strager and N. L. Engelhardt (1920) state that it is -very
conceivable that differences which may exist in the achie-vement of
children may be attributed in part to the amount of instruction the
children have expressed in terms of the number of days school has been
attended. The child who is for any reason absent from school 10, 20, 30
or more days of a school year of 200 days, gi-ves his classmates a
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handicap which he can overcome only vdth great difficulty, l^n the
classroom teacher develops the duty of sypathetic and constant
cooperation with the attendance officer and attendance department, to the
end that absence from school will be reduced to a minimum. The wise
teacher will develop, on the part of his pupils, an esprit de corps which
will constantly contend for a perfect attendance record.
The researcher has found that relationship of regular attendance to
the progress of pupils has been established by a number of careful
studies as being positive and significant, though not as great as it is
generally believed to be. The desirability of punctioality is obvious,
though not in proportion to the erqjhasls placed upon it by a very
considerable percentage of elementary school teachers and principals and
high school principals. It develops upon the administration of a high
school to keep delinquency in attendance are punctuality at a minimum,
and every principal faces that responsibility.
In an effort to improve attendance in high school, principals need to
work closely with students and their parents (Douglass, 1945). If school
work could be made sufficiently attractive for all pupils, there would be
no serious problems of absence and tardiness. To make schools so
interesting seems impossible. Yet schools vary widely in their relative
attractiveness. Other things being equal, the desire to attend school
will be greater on the part of those students who are enrolled in schools
in which the teachers and supervisors put forth more than ordinary effort
to make the task of learning interesting and engaging. Attendance is
less a problem in those schools in which assigned tasks are definite.
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appeal to natural desires, and allow for initiative and freedom of plan
ning, in vAiich teachers and principals are able to establish pleasant
relationships with their students, and in vM.ch anple recognition is made
of the pupils efforts, achievements, and difficulties.
Conferences with pupils, in which the relationship of attendance to
progress is discussed and in which the cooperation of the pupil in
contributing to the record of the school is appealed to.
In relationship to parents, frequently they are able to remove the
cause of absence, or tardiness and discipline problems by using their
influence with the students in bringing about regular attendance and
iuproved behavior. At any rate, they should be notified of absence,
tardiness and discipline problems. Even in those cases in v^ch parents
cannot or will not aid in the matter, it is good as a policy to make it
impossible for them to say truthfully that they were not aware of the
student's absence, excessive tardies or discipline problems.
Hypotheses
The hjTpothesis of the research was that there is a significant
difference in the attendance patterns of sophomores at the Booker T.
Washington High School during the first forty-five days of the semester
when compared to the second forty-five days of the semester in relation¬




There is no significant difference in the attendance of students
•ing the first forty-five days when conpared to the second forty-five
fs of the first semester.
Hypothesis II
(Hypothesis for Regression Analysis)
Absence 2 cannot be explained more statistically significantly by
jence 1 and Reason 2 than by grade point average, discipline, sex and
ison 1.
Hypothesis III
(Ifypothesis for Correlation Matrix)
There is a positive correlation between Absence 2, discipline, age,
jence 1, Reason 1, Reason 2 and a negative correlation between Absence
grade point average, and sex.
Hypothesis IV
Certain of the variables of Absence 1, Reason 1 and Reason 2, sex,
discipline, grade point average, and age have a closer relationship
with Absence 2 and may be placed in factors.
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Stmmary
In summary, the basic framework of this study was that sex, age,
discipline problems, grade point average and reasons for absence play a
vital part in the attendance of a student. It is imperative that






Tnis study will be a census of intangible survey. The entire
sophomore class coiqjosed of 346 students is being used in this study.
The total group is being used in the study so that any generalizations
made from results of the data will be totally valid. Ihe class may be
considered to be relatively small consisting of less than 350 students in
an inner city metropolitan area.
Sources for Gathering Data
To gather the data the following sources were used;
1. Ihe Attendance Cards
2. The Permanent Records
3. The School Discipline Files
Gathering Data
Ihe Attendance Cards
During the first semester of the 1986-87 school year a total of 346
students composed the sophomore class. Ihe class is subdivided into
fourteen homeroom sections, containing an average of 25 students. Each
homeroom is assigned an advisor who checks attendance daily on individual
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attendance cards. Whenever a student is absent, it is the responsibility
of the homeroom teacher to contact the home, and review the reason for
the absence with the student upon his return to school. The following
are the codes that the homeroom teacher places on the card once the
reason for absence has been verified:
Reason Code For Reason For Attendance Card
Illiness 1
Death in Family 2
Unable to Determine 3
Excused Absence 4
Iftiexcused Absence 5
Refused to Bring Excuse 6
Truancy 7
The Permanent Record
As a student progresses through the academic program of the school,
their grades are recorded at the end of each semester on a permanent
record card. Following each semester, all acquired grades are
cumulatively averaged and a figure is given to indicate the grade point
average for each student. The grade point averages are computed to match










Also from t±ie permanent record one is able to determine the age and
sex of each student. The age range of the class is 13 - 21.
The Discipline Files
In the office of the assistant principal who is in charge of
discipline, a record card is available for all members of the sophomore
class. The card is used to record each violation committed by the
student during the semester. In addition to the violation, the action
taken by the administration is noted. The action taken by the
administration regarding the violations include:






Data frcm the attendance cards, permanent records and the discipline
files were used in an effort to study their relationship to attendance
during the first semester in regards to sex, age, grade point average,
discipline problems and reasons for absence.
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Processing The Data
In order to process the data in this study, the follcwing procedures
were followed.
Design For Analysis
1. A t-Test Ration was used to detect a difference among the means
of Absence 1 and Absence 2.
2. A regression analysis was used to determine vMch one of the
variables Absence 1, Reasons 1 and 2, sex, discipline, grade
point average, and age is the best predictor of Absence 2.
3. A variable correlation matrix was used to determine if a
relationship existed and the strength of the relationship among
the variables Absence 2 and Absence 1, Reasons 1 and 2, sex,
discipline, grade point average and age.
4. A rotated factor matrix was used in an effort to determine the
closeness in relationship among the variables Absence 1 and 2,





In this chapter, the researcher will first present the data to show
vAiether there is a difference between the means of Absence 1 and Absence
2, this will be done by using a t-Test.
A regression analysis will be used to determine which one of the
variables Absence 1, Reasons 1 and 2, sex, age, discipline and grade point
average is the best predictor of Absence 2.
A variable correlation matrix will be presented to determine if a
relationship exists and the strength of the relationship among the
variable Absence 1 and 2, Reasons 1 and 2, sex, discipline, grade point
average, and age.
A rotated factor matrix will be used to determine the closeness in
relationship among the variables Absences 1 and 2, sex, discipline, grade
point average, age, and Reasons 1 and 2.
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There is no statistically significant difference between the means of
Absence 1 and Absence 2.
The null hypothesis states that there is no statistically significant
difference between the means of Absence 1 and Absence 2.
The data with respect to the hypothesis is founded in Table 1.
In Table 1, the mean score for Absence 1 is 3.8526 and the mean score
for Absence 2 is 7.4017. There is a mean difference of -3.5491 and this
negative difference is found because the mean score for Absence 2 is
larger than the mean score for Absence 1 and Absence 1 was confuted before
Absence 2.
The calculated T-value is -8.87 and this value is significant at the
.01 level.
The null hypothesis is rejected in favor of there is a statistically
difference between the means of Absence 1 and Absence 2.
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TABLE 1
Showing the Mean Differences Between Absence 1 and Absence 2
(N = 346)
X- TEST
Standard Standard * (Difference) Standard Standard * 2-Tail k X Degree of 2-Tall
Variable Ifean Deviation Error * Mean Deviation Error * Corr. Prob. * Value Freedom Prop.












Absence 2 7.4017 9.602 0.516 *
LO
Explanation of Variables
The above differences now need to be explained. In a regression
analysis of the data with other independent variables sex, age, grade
point average, discipline. Reasons 1 and 2 these differences will be
explained.
Hypothesis II
Absence 2 can not be explained more by Absence 1 and Reason 2 than by
sex, discipline, grade point average and Reason 1.
Hypothesis 2 states that Absence 2 can not be explained more by
Absence 1 and Reason 2 than by sex, discipline, age, grade point average
and Reason 1.
The data with respect to this hypothesis is found in Table 2.
In the table, we find that discipline and Reason 1 were not used in
the equation because of their insignificant contribution.
We can further determine that Reason 2 has a Beta coefficient of
.413407 with a T-value of 10.124 showing to be significant at the .00001
level. Absence 1 has a Beta coefficient of .332783 and a T-value of
7.546, being significant at the .00001 level.
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Grade point average, age, and sex have lower Beta coefficients
indicating that their contributions are significant, but not as
significant as those of Reason 2 and Absence 1. We therefore reject the
above hypothesis in favor of Absence 2 can be explained more by Absence 1
and Reason 2 than by sex, discipline, grade point average, and Reason 1.
39
TABLE 2
A Regression Analysis Using The Dependent Variable Absence 2
N = 346
Equation - -
Variable B SE B Beta T Slfi T
Reason 2 1.679980 .165936 .413407 10.124 .0000
Absence 1 .497035 .065866 .332783 7.546 .0000
GPA -.955102 .259548 -.150260 -3.680 .0003
Age 2.841404 1.055470 .105289 2.692 .0074
Sex 1.583664 .705766 .082650 2.244 .0255
(Constant) -3.968157 2.784631 -1.425 .1551-
■Variables not in the Equation














Relationship Between the Variables and Attendance
The differences found in the regression analysis now need to be
explained. In a correlation matrix with the variables of grade point
average, discipline, sex, age, ^sence 1, Reason 1, Absence 2, and Reason
2 these differences will be explained.
Hypothesis III
There is a positive correlation between Absence 2 and discipline,
age. Absence 1, Reason 1 and Reason 2, and a negative correlation between
Absence 2, grade point average, and sex.
Hypothesis 3 states that there is a positive correlation between
Absence 2 and discipline, sex. Absence 1, Reason 1 and Reason 2, and a
negative correlation between Absence 2 and grade point average and sex.
The data with respect to this hypothesis is found in Table 3.
In Table 3, we find that there is a positive correlation with Absence
2 of .24680 with discipline, .3417 with age, .63295 with Absence 1 and
.52138 with Reason 1. We further find in Table 3 that Absence 2 has a
negative correlation of -0.45345 with grade point average and -0.01512
with sex. We therefore accept hypothesis 3.
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Ihe positive and negative correlations found in the correlation
matrix need to be explained. In a rotated factor matrix with the
variables Absence 2, Absence 1, Reason 1 and Reason 2, sex, discipline,




Variables that Correlate with Absence 2
(N = 346)
CCBRELATION MATRIX:
GPA DISCP SEX AGE ABSENCE 1 REASON 1' ABSENCE 2 REASON 2
GPA 1.00000
Discipline -.45749 1.00000
Sex .23347 -.36163 1.00000
Age -.28098 .22394 -.22265 1.00000
Absence 1 -.42539 .23519 -.04230 .38487 1.00000
Reason 1 -.41182 .29195 -.09247 .23038 .62651 1.00000
Absence 2 -.45343 .24680 -.01512 .34171 .63295 .52138 1.00000
Reason 2 -.36604 .27658 -.06087 .20447 .48190 .45374 .64528 1.00000
Relationship Between Variables in a Factor
Hypothesis IV
Certain of the variables of Absence 1, Reasons 1 and 2, sex,
discipline, grade point average and age have a closer relationship vdth
Absence 2 and may be placed in factors.
Hypothesis 4 states that certain of the variables of Absence 1,
Reasons 1 and 2, sex, discipline, grade point average, and age have a
closer relationship with Absence 2 and may be placed in factors.
The data with respect to this hypothesis is found in Table 4.
In the table, we find that all of the variables have a close
relationship with Absence 2, but grade point average in factor 1 is
-0.51467 and in factor 2 -0.53194. This indicates to us that of all the
variables listed, grade point average is a strong factor.
This closeness may be explained by the fact that students with low
grade point averages were absent more in Absence 2 than Absence 1. We
therefore accept hypothesis 4.
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TABLE 4
Variables Closely Related to Absence 2
(N = 346)
ROTATED FACTOR MATRIX:
Absence 2 .85889 .08928
Absence 1 .83021 .12023
Reason 2 .75331 .10189







In Table 1, we are able to see that there is a significant difference
between the means of Absence 1 and Absence 2. This tells us that during
Absence 1, students on the average were absent 3.8526 days and during
Absence 2 they were absent 7.4017 days. Students were absent twice as
many days during Absence 2.
In our theoretical framework (Strager, 1920) we are told that it is
very conceivable that difference which may exist in the achievement of
children may be attributed in part to the amount of instruction the
children have expressed in terms of the number of days school has been
attended. The child who is for any reason absent from school 10, 20, 30
or more days of a school year of 200 days gives his classmates a handicap
vhich he can overcome only with great difficulty.
In an effort to inprove attendance as reflected in Table 1, the
principal and teachers must work closer with the home to gain their
support in this noble cause.
In Table 2, Reason 2 carries a Beta coefficient of .413407 and a T
score of 10.124. Here lies the heart of our problem. Students' reasons
tended to be high in truancy, unexcused absences, questionable reasons
and refusing to bring excuses vhen absent. During this same time span
students were less likely to be absent for illness, or excused absences.
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According to Sharpies (1979), another reason commonly offered for
school absenteeism is truancy, vMch is viewed as absent without parent's
knowledge or consent. Truancy itself may be recipitated by a variety of
factors. Anong the contributors to truancy, dissatisfaction with school
appears to be considerably important. Sharpies points out that the
school may not appear to be offering to the student the things that are
relevant to the life he is going to lead. It stands to reason that if a
student is not satisfied with his educational development, he will not
give positive participation. He must be given a reason to come and the
school curriculum must be so attractive to him that he would want to be
there.
The school must motivate the students so that they would have a
burning desire to acquire knowledge.
Within Table 3 we find that there is a positive correlation of
Absence 2 with discipline, age. Absence 1 and Reason 1, and we find that
Absence 2 has a negative correlation with grade point average and sex.
Absence 2 is our focal variable and according to Table 3 those
students with high absenteeism rates during he Absence 2 span were
disciplinary students who were older in age. Those students who were
absent less during Absence 2 were males and females with the better grade
point averages and in the proper grade for their age.
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Cooper (1923) suggests that pupils behind in grade attend fewer days
than pupils in grades normal for their ages. The farther they are
behind, the fewer the number of days the attend.
Albert Williams (1976) discovered that achievement for disciplinary
problem students can occur in spite of irregular attendance as measured
by standardized tests, however, it seems evident that irregular
attendance affected academic achievement as measured by teachers'
grades. Irregular attendance tends to affect achievement as measiared by
teachers' grades for both non-problem students and disciplinary problem
students. He further found that students who were classified as
disciplinary problems achieved significantly low academically and had a
higher rate of absences than non-problem students.
This table further helps us to see the need to direct our focus on
those students vAio are repeaters from an age perspective and those
students vto are constantly involved in disciplinary actions.
In Table 4, we are able to see that grade point average is a very
strong factor in relationship to Absence 2.
Again in our review of the literature we see that according to Jones
(1982) the grade point average for students with adequate attendance was
2.45 vdiile the mean for students with inadequate attendance was 1.24. He
further pointed out that adequate attending females had a .223 higher
grade point average than their male counterparts.
The finding in Table 4 strongly inply to us that in order to increase
the grade point average scores, students must be better attenders.
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CHAPTER VI
SUMMARY, CONCLUSiaNS AND RECCMMENDAnONS
'
Purpose
The sixth chapter of this study is divided into 3 parts. A summary
of the purpose of the study along with the review of the literature, the
conceptual framework and the design of the study. The findings of the
study are summarized and conclusions are presented in the second section,
and reccanmendations for further studies outlined in the third section.
Sijnmary of the Study
The purpose of this study was to determine if a statistically
significant different existed in the attendance of the sophomore class at
the Booker T. Washington High School during the first forty-five (Absence
1) days of the first semester vhen conpared with the second forty-five
days (Absence 2) (dependent variables) in relationship to sex, age, grade
point average, discipline. Reason 1 and Reason 2 (independent variables).
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Dependent Variables1.Actml times absent first
forty-five days (Absence 1)2.Actual times absent second
forty-five days (Absence 2)
To fulfill the purpose of this study, four major hypotheses were
formulated. The hypotheses are restated in the sxjmmary of the
findings of the study and served to answer the following questions.
Research Questions
1. What are the overall attendance habits of the sophomore
class at Booker T. Washington High School during the first
semester?
2. What are the aspects of their attendance according to age,
sex, discipline problems, and grade point average?
3. What are the reasons given by the students or their parents
for non-attendance, and how do they vary during the semester
according to age, sex discipline problems, and grade point
average?
4. Does non-attendance vary during the two forty-five-day
periods?
5. Is there a relationship between the grade point average,
sex, and reasons for absence?
6. Is there a relationship between discipline problems and
attendance?
7. Is there a statistically significant difference in the
attendance habits of students during the first forty-five
days viien coi^jared to the second forty-five days in




The review of the related literature revealed limited
information on studies conducted about the causes for
non-attendance. It also revealed limited studies reflecting the
effect of sex and age on non-attendance. There were a considerable
number of studies dealing wit±i the variables of grade point average
and discipline problems.
Jones (1982) in his study revealed that the grade point average
for students with adequate attendance was 2.45 while the mean for
students with inadequate attendance was 1.24.
Cooper (1923) found that girls almost invariably take and hold
higher promotion percentage, a better attendance average and a more
nearly normal age-grade distribution of pupils than do male
students. He also found out that pupils behind in grade attend
fewer days than pupils in grades normal for their age.
William (1976) discovered that achievement for disciplinary
problem students can occur in spite of irregular attendance as
measured by standardized tests, however, he also found that
irregular attendance affected academic achievement as measured by
teachers’ grades.
Sharpies (1979) discovered that the most obvious reason for
absence was due to physical illness. Ife also discovered that truant
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students were absent because the school may not appear to be
offering to the student "the things that are relevant to the life he
is going to lead".
Theoretical Framework
The Theory for this study is: There is a difference in
attendance patterns of students during the first forty-five days of
the semester when conpared to the second forty-five days of the
semester in relationship to sex, age, grade point average,
discipline problems and reasons for absence.
Consistent attendance in school is inportant if education is to
have maximum benefit for the individual and for society. School
administrators have always encouraged a high rate of attendance, and
conpulsory attendance laws in every state required it except under
unusual circumstances (Burrup, 1962).
Students are sent to school daily by their parents in order for
them to achieve. Achievement-oriented activity is activity
undertaken by an individual with the exception that his performance
will be evaluated in terms of scane standard of excellence. This
activity is always influenced by the resultant of a conflict between
two opposed tendencies, the tendency to achieve success and the
tendency to avoid failure.
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In an effort to improve achievement and increase grade point
averages, the school's curriculum miist be one that is relevant and
meets the needs of students and this statement is strongly supported
by Dewey (Hass, 1977) vbo says that the aim of education is growth
or development both intellectual and moral.
As students participate daily in the learning process it is
important that their needs are met and they are afforded every
opportunity to become true, self-actualized beings. The theory of
Maslow (Lippett, 1982) supports this notion because he feels that
students have a right to be educated in an environment that is free
from common safety hazards, that provides adequate sanitary
facilities, that maintains appropriate heating and cooling levels
and sufficient light, and that offers a reasonable degree of privacy.
Maslow further supports the notion that students need to see
themselves as persons of dignity, possessing ideas of value that are
not only acknowledge but more inportantly, put into action.
Students held in esteem generate a feeling of pride in their school.
Design of the Study
Research Method
Tnis study was a census of intangible survey. The entire
sophomore class conposed of 346 students was used. The total group
was used because of the smallness of the class and to assume total
validity on any and all results.
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To gatiier the data, the investigator used the attendance cards
to discover the actual nunber of times a student was absent during
each part of the semester (Absence 1) and (Absence 2).
The permanent records were used to obtain the dates of birth,
sex, and grade point averages for the students.
The school discipline files were used to determine the exact
nature of the discipline problems, and the number of times that the
students were either in the In-school Suspension Program or the
after-school detention hall.
Processing the Data
In order to process the data in this study, the following
procedures were followed;
1. A t-Test Ratio was used to detect a difference among the
means of Absence 1 and Absence 2.
2. A regression analysis was used to determine which one of the
variables Absence 1, Reasons 1 and 2, sex, discipline, grade
point average, and age is the best predictor of Absence 2.
3. A variable Correlation matrix was used to determine if a
relationship existed and the strength of the relationship
among the variables Absence 2, and Absence 1, Reasons 1 and
2, sex, discipline, grade point average, and age.
4. A rotated factor matrix was used in an effort to determine
the closeness in relationship among the variables Absences 1




The findings of the study are sunmarized in this section and
pertinent conclusions are presented vdth respect to each hypothesis.
1. Results and conclusions vdth respect to hypothesis I;
There is no statistically significant difference between the
means of Absence 1 and i^sence 2.
The null hypothesis was rejected because there was a statistically
significant difference in the means of Absence 1 and Absence 2. Students
were absent tvdce as many times during Absence 2 vdien compared to Absence
1. This finding supports previous findings vdth respect to high absen¬
teeisms. Murphy (1975) reported that students vdth chronic attendance
vdio received group counseling had significantly fewer absences than
non-counseled students at the .01 level. Frank (1985) reports that
schools using reward and counseling strategies vdll experience decreases
in daily truancy. Sciver (1985) reports that positive attendance inter¬
vention programs inproved attendance significantly. The intervention was
composed of a letter explaining the program a series of issuing of
T-shirts to perfect attenders, press releases, letters and phone calls
from the principal to the students.
Those students vho attended school poorly during the Absence 2 time
span run the risk of becoming and remaining poor achievers. Strager and
Engelhardt (1920) state that it is very conceivable that differences
vhich may exist in the achievement of children may be attributed in part
to the amount of instruction the children have expressed in terms of the
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number of days school has been attended. Ihe child who is for any reason
absent from school 10, 20 , 30 or more days of a school year of 200 days
gives his classmates a handicap vMch he can overcome only with great
difficulty.
In an effort to improve attendance in the high school, principals
need to work closely with students and their parents (Douglas, 1945). If
school work could be made sufficiently attractive for all pupils, there
would be no serious problems of absence or tardiness.
Thus, it seems clear that high frequency of absenteeism discovered
during the Absence 2 time span resulted because of a lack of interest and
a breakdown in communication between the school and the home. Students
need to feel important and they need to be held in esteem. This
statement is supported by Maslow's theory which states that students need
to see themselves as persons of dignity, possessing ideas of value that
are not only acknowledged but more importantly, put into action.
Students held in esteem generate a feeling of pride in their school and
thusly they will be better attenders.
2. Results and-conclusions with respect to hypothesis II;
Absence 2 cannot be explained more by Absence 1 and R^son 2
than by sex, discipline, grade point average and Reasons 1.
In this study. Absence 2 was defined at the actual times students
were absent from school during the second forty-fiA/e days of the
semester. The aforementioned hypothesis was rejected because our
findings indicated that if a student was absent dioring Absence 1 he/she
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would most likely be absent during Absence 2. Our findings indicate that
Reason 2 had a Beta coefficient of .413407 with a t-value of 10.124,
showing to be significant at the .00001 level. Absence 1 had a Beta
coefficient of .332783 and a t-value of 7.546, being significant at the
.00001 level. Sharpies (1979) discovered that the most obvious reason
for absence is illness and this is followed by parental excused absences
that my be either for economic reasons, or personal enrichment
experiences. Additionally, truancy, absent without parent's knowledge,
also accounts for a very high percentage of the days that students miss
school.
Parents play a very pivotal role in the overall disposition of the
student as it relates to his/her attendance. Most often they are able to
remove the cause of absence or tardiness and discipline problems by using
their influence with the students in bringing about regular attendance
and iiqjroved behavior. At any rate, they should be notified of absence,
tardiness, and discipline problems. Even in those cases in vMch parents
cannot or will not aid in the matter, it is good as a policy to make it
iii5)ossible for them to say truthfully that they were not aware of the
student's absence, excessive tardies or discipline problems.
3. Results and conclusions with respect to hypothesis III;
There is a positive correlation between Absence 2 and discipline,
age. Reason 1 and Reason 2, and a negative
correlation between Absence 2, grade point average and sex.
Hypothesis 3 was accepted because there is a positive correlation
between Absence 2 and discipline, age. Absence 1, Reasons 1 and 2, and a
negative correlation between Absence 2, grade point average, and sex.
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In this study, i^sence 2 is our focal variable and the findings
indicate that students with high absenteeism rates during i^Dsence 2 were
disciplinary students \ih.o were older in age. Ihose students viio were
absent less during Absence 2 were males and females with the better grade
point averages. Cooper (1923) suggests that pupils behind in grade
attend fewer days than pupils in grades normal for their ages. The
farther the are behind, the fewer the number of days they attend.
4. Results and conclusion with respect to hypothesis IV;
Certain of the variables of Absence 1, Reasons 1 and 2, sex,
discipline, grade point average, and age have a closer
relationship with Absence 2 and may be placed in factors.
This h57pothesis was accepted because our findings indicated that all
of the variables have a close relationship with Absence 2, but grade
point average in factor 1 is -0.51467 and in factor 2 is -0.53194. This
indicates to us that of all the variables listed, grade point average is
a strong factor.
This finding is in direct agreement with Jones (1982) who reported
that grade point average for students with adequate attendance was 2.45,
while the means for students with inadeqioate attendance was 1.24. He
further reported that adequate attending females had a higher grade point
average than their male counterparts.
It is reasonable for us to conclude that in an effort to iii5)rove
achievement and increase grade point averages, the schools’ curriculum
must be one that is relevant and meets the needs of students.
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In conclusion, it was revealed through the t-Test that there is a
statistically significant difference in the means of Absence 1 and
Absence 2. It was revealed through correlation analysis and factor
analysis that the focal variable Absence 2 (dependent) could best be
predicted by Absence 1 and Reason 2 than either of the other variables.
Summary of Findings
The purpose of this study was to determine if there is a
statistically significant difference in the attendance habits of students
during the first forty-five days when con^jared to the second forty-five
days of the semester in relationship to sex, age, grade point average,
discipline problems. Reason 1 and Reason 2.
1. There was a statistically significant difference in the
attendance habits of students during the first forty-five days
vdien conpared to the second forty-five days of the semester.
2. Absence 2 was explained more by Absence 1 and Reason 2 than by
any of the other variables sex, discipline, age, grade point
average and Reason 1.
3. There was a positive correlation between Absence 2 and
discipline, age. Absence 1, Reason 1 and Reason 2, and a negative
correlation between Absence 2, grade point average, and sex.
4. Certain of the variables of Absence 1, Reason 1, Reason 2, sex,
discipline, grade point average, and age had a closer relation¬
ship with Absence 2 and were placed in factors.
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Recoanendatlons
The findings of the present study suggest the following recommenda¬
tions for future research:
1. It is recommended that additional studies utilizing larger
populations with additional variables be conducted to replicate
this research. Students from other grade levels should be used
to expand the scope of this study.
2. Absenteeism is a problem that is noticeable on local, state and
national levels. Additional field studies are needed to better
understand tlie reasons for continual growth of this problem.
3. Since the independent variables analyzed in this study (sex, age,
grade point average, discipline problems. Reason 1, Reason 2)
related significantly to absenteeism, atteiqjts should be made to
try to identi:fy additional variables that may be more signifi¬
cantly related to absenteeism because other variables may be
found to be strong predictors of absenteeism.
4. It is recommended that educational administrators keep abreast of
the literature on absenteeism in order to provide
corrective/preventive measures vdien warranted.
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will be on in-school suspension for
day(s), ratter than being suspended from school for the same date(s)







1. The student will continue his/her work in the In-School Suspension
room.
2. The student must report to room T-220 on the date of assignment.
3. Ihe student must report to the In-School Suspension room by 8 a.m.
for honeroom and remain in the In-School Suspension room until 2:45
p.m. Students will bring with them all necessary textbooks, work¬
books, notebook paper, pens and pencils. Neither tardiness nor
failure to bring proper materials will be considered acceptable
behavior.
4. All work supplied by the classroon teacher is to be con5)leted as
directed.
5. The student is to behave in a quiet, cooperative, and respectful
manner vMle in the In-School Suspension Roan.
The student will be served lunch in the In-School Suspension room.
Ihe student will leave the In-School Suspension room only to ;use





7. The student is not permitted to participate in any extra-curricular
activities on the days he/she is assigned to In-School Suspension.
He/she will be expected to follow the system's policies as contained
in the Discipline Guidelines and Procedures Relating to Suspension
and Expulsion.
8. One signed copy of this contract must be returned to the principal
the following day after assignment.
I have read and understand all of the information above and agree to
cooperation vhile on In-School Suspension.
Administrator's Signature Student's Signature
Parent's or Guardian's Signature
Al. X XULtL/XUV XJ
Bocker T. Washington High School
Atlanta, Georgia
Date
Detention Hall Referral Form
ORoom 121~2:50-4 p.m. Daily)
If you are given a detention referral, yoa nust rq>ort or face additional
consequences (additional d^rs, In'schrol suspenlon, suspension, parental
conference or expulslixi).
Name Grade & Section
Last First
Reason for referral Number of days
Circle one: 1st 2nd 3rd 4th 5th offense
Parent's Name Rione No.
Signature of teacher Time Issued to student
One copy of the detention re&rral must be given to the student following
the violation and the duplicate copy is to be sent to Mr. Winfrey's
office by 2:30 p.m. on the day of the violation. Student must have
clearance signed by Mr. R. Winfrey and the parent to re-enter class.
Booker T. W^hington High School
Atlanta, Georgia
Date
Detention Hall Referral Form
(Room 121~2:50-4 p.m. Dally)
If you are given a detention referral, you must report or face additional
consequax:es (additional days, In-schrol suspenlon, suspension, parental
conference or expulsion).
Name Qrade & Section
Last ^Irst
Reason for referral Nnsber of days
Circle one: 1st 2nd 3rd 4tii 5th offense
Parent's Name Rione No.
Signature of teacher Time Issued to student
One copy of the detention referral must be given to the student following
the violation and the duplicate copy Is to be sent to Mr. Winfrey's
office by 2:30 p.m. on the day of the violation. Student must have
clearance signed by Mr. R. Winfrey and the parent to re-enter class.
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Bocker T. Vashingtoa High School






ID lixiher Date of Birth Sex
Address Home Hiooe Dnergency No.
Parent's Name Work No.
Nearest relative Relationship Rione
Vocational Gbjective Educational Gbjective
DISCIPLINE REOCEU)
Date Type of Offense Administrative action
Were pare
Cocnents:
nts notified Parent's action
Date Type of Offense Administrative ActiiXi
Were parents notified Parent's action
Comments:
Date Type of Offense Administrative Action
Were parents notified Parent's action
Comments:
Date Type of Offense Administrative Action
Were parents notified Parent's action
Comments:
Date Type of Offense Administrative Action
Were parents notified Parent's action
Comments:
68
